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istory and social studies teachers, by contrast, have a tenuous relationship
ichnologies as instructional tools. Now four decades into the computer
Jlicrosoft was founded in 1975 and Apple in 1976—history teaching at
ol level continues to feature lectures, fill-in-the-blank worksheets, and
ce exams.* Except for presentation tools such as PowerPoint and Prezi,
zies are not used regularly in history classrooms as instructional tools.
paper we discuss the introduction of three digital technologies—wikis,
z, and personal response systems—into high school history classrooms
’r candidates from the University of Massachusetts Amherst. In theory,
logies could change how history is taught and learned in schools. Astwo
ucators noted, “there are deep incompatibilities between the demands of
sies and the traditional classroom.”® In a technology-infused classroom,
approaches give way to more student-centered, collaborative formats for
orical topics. In practice, however, new technologies rarely make a
ion to successful classroom use.
eevel, the new digital technologies discussed in this paper can be seen as
plications of older pedagogical devices and practices: Wikiquests as
research projects, microblogs as student opinion pieces, and personal
ms as quizzes. As history teachers consider the role of new technologies,
“What can teachers and students do with these tools that cannot be done
?””  We turn to the experiences of new teacher candidates to begin
. question, recognizing at the outset that instructional change is not built
1ter, software application, or web-based tool. The impacts of technology
how they are used by teachers and students. The experiences reported
are intended to raise issues and offer insights for history teachers and
- educators as they integrate digital tools into instructional practice.

ikiquests as Interactive Resources

is a website that is edited and maintained by a group of people. This
s emerged as an increasingly popular way for students and teachers to
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A history wikiquest is an interactive online learning activity that uses a wikispace
as the primary location for multiple sources of historical information. For her
wikiquest, Allison used resourcesforhistoryteachers, an open public wiki developed by
Robert Maloy at the University of Massachusetts Amherst.® As a multimedia/
multicultural wikispace for teachers and students, created by teachers and students,
resourcesforhistoryteachers features different perspectives and a wide range of
resources about historical topics listed in the Massachusetts History & Social Science
Curriculum Framework as well as AP standards for U.S. history, world history, and
government and politics.

Most of the students were familiar with doing online webquests to learn about a
topic. What is different and engaging about a wikiquest is finding all the learning
resources accessible from one web space. Allison recalled:

To [my students], wiki means Wikipedia, the only wiki they know. Using
that connection, I explained that resourcesforhistoryteachers is also a
wiki, a similar concept, but not something that everyone may edit. It may
be used by anyone as it has been created for students and teachers
everywhere, but materials and resources at the site have been previewed
by university faculty and college students.

First, Allison oriented students about how to view, explore, and navigate pages
in resourcesforhistoryteachers, with its icons identifying different types of resources.
After previewing several wiki pages with students, Allison posted the assignment on
Moodle, her high school’s online learning management platform. In a folder entitled
“Vietnam Wikiquest,” students could find two files, one with instructions about how
to access the wiki, the other with directions for the assignment.

The directions stated that the students would view different types of materials—
audio, video, primary sources, interviews, photos, and court cases—related to the
Vietnam War. The resources were located on the wiki page for the Massachusetts
History Standard USIL20 (“Explain the causes, course, and consequences of the
Vietnam War and summarize the diplomatic and military policies of Presidents
Eisenhower, Kennedy, Johnson, and Nixon”) and included the following links:

® [Historical Perspectives on the History of Vietnam from Michigan State
University’s Windows on Asia website.

®  Battlefield Vietnam: A Brief History from PBS.

®  Transcripts and Audio Recordings from the Presidential Recordings
Program at the Miller Center for Public Affairs, University of Virginia.

*http://resourcesforhistoryteachers. wikispaces.cony.
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With Lukoff’s ideas as a starting point for encouraging interactive learning, Kate
isited a high school history classroom, taking along a portable Insight 360 Personal
lesponse System. She and the teacher of the class decided to use the PRS to review
aformation from a previous night’s history homework. Using the assigned reading as

reference, Kate composed twenty multiple-choice questions that highlighted key
oints, writing the questions in the style of the Advanced Placement United States
listory exam.

After explaining to students how the homework review would proceed differently
1an usual, she distributed the PRS clickers and went through the questions with the
lass, discussing the answers for each question with special attention to the ones that
1any of the students did not answer correctly. When she finished, she asked students
or their evaluation of the response system using a scale from 1 (little or no interest) to

(very interesting and helpful). None of the students had used a personal response
ystem in class before this experience.

On the helpfulness and comprehension scales, the students ranked the PRS
ctivity a 4 on the five-point scale. But as Kate read students’ comments, she
oncluded “what was most exciting was that 95 percent of the students said that their
ttention was held at level 5; the personal response system approach had been more
ngaging than other reviews they had done.”

Students were asked to give written feedback about what they liked and did not
ke about using the PRS for homework review. Most described the activity as being
; they liked having a clicker in their hands and they liked pressing buttons to get an
nmediate response. One student appreciated seeing responses displayed in abar graph
1at showed the number of classmates who chose each answer, declaring how “it was
xciting to see the number of people who guessed different answers. It made the review
10re competitive, but it also helped show where the class was confused.” Another
udent cited the anonymity of the clicker responses: “What I liked the most was that
0 one was being called on specifically.”

Some of the students said the font size of the questions was too small, making
1em hard to read. Others said they found some of the questions too challenging. Yet,
verall students found the clickers an engaging way to gather information and discover
‘here they needed to improve their knowledge and enlarge their understanding. One
udent summarized the viewpoint of the class: “It’s pretty cool how we have this
ichnology. I like how answers are confidential but you still get the chance to see the
:sults and notice where you need to improve.”

A personal response system in the classroom clearly seems to have the potential
» expand lessons beyond the standard lecture and text reading history curriculum.
sing a digital tool to respond to questions, students appear to be engaged and the
arning could be more stimulating than paper-based quizzes. Importantly, by engaging
udents in evaluating their responses critically, a teacher has the opportunity to observe
inking and reasoning practices and then adjust teaching methods to fit those needs.
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'es memorizing names, dates, facts, and places. Finding a balance
: opposing points will be another challenge for history teachers if they
tegrate digital technologies in the classroom.

: classrooms, the use of new digital technologies generated significant
iching methods for teachers and students alike. While history teacher
1 high school students could be said to be technologically savvy based on
ces with computer technologies, none had accessed a wiki previously,
»gging, or used a personal response system. Teacher candidates and
ncountered new technologies in novel and unexpected ways, generating
gaining insights relevant to all of us involved in history education.
teacher candidates ventured away from more traditional methods of
ry they had experienced in their own education. Doing a wikiquest
nts to research American involvement in Vietnam in ways sharply
. a teacher-based lecture about the topic. Through microblogging,
:ssed perspectives and opinions that might otherwise have remained
dividuals who are reluctant to speak in class. Using a personal response
creview, students had the opportunity to analyze answer choices without
igh wrong answers would be penalized or criticized.

- with using technology for personal communication and recreation, high
sresponded positively to using technology for learning. Their responses
hey were both surprised and pleased that history learning could happen
nd interactive ways. Longer-term studies are needed to assess whether
yies generate substantive improvements in student learning, but the
se classes were visibly more engaged in thinking about and analyzing
8.

e potential transformative impact of technology on instructional practice,
digital tools make it possible for teachers and students to do learning
w ways they could not have done without these technologies? In each
zy changed the experience for teachers and students. Unlike non-digital
iborative research, wikiquests made high-quality, multimedia online
ntly available to students. Using a wiki means that teachers and students
v to assess the reliability of online resources. Teachers’ collection of
terials in digital space then allows students to engage in never before
ictive learning experiences—from building a medieval cathedral to
¢ documentaries, listening to famous speeches, recreating battles, and
untless other historical explorations.

lar way, microblogging and personal response systems change the nature
nd group discussion. Microblogs activate a backchannel of student
lowing individuals and groups to post their thoughts in real time.






