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s. Apart from this particular advantage of a community-based learning
lieve other aspects of our bicycle tour project also increased student interest
bring to life the dusty archive.
our and the course made the relevance of race and racial formation more
specifically by examining racial formation through what I called
es of mobility,” meaning mechanisms (structural or conceptual) that
nd disciplined bodies in the production of power (e.g., state power). These
s include transportation technologies such as the bicycle, the steam engine,
t engines, the car, pavement, highway systems, and pneumatic tires; they
governmental or organizational technologies such asroad rules, rules about
sublic space, immigration legislation, city planning, zoning, home loan
1property ownership laws. These technologies not only produce movement
spaces in the landscape; they also produce social identities—including
lentities—and mediate relationships of power among social players. Thus,
—a practical and pleasant way to reach our tour stops downtown—worked
as a conceptual and pedagogical tool: It helped students and tour
engage with how social identities, space, and power emerge in relation to
te, even ordinary, instruments that govern human physical and social

at follows, I provide a pragmatic guide to helping students create and host
rcle tour of the multicultural history of San Luis Obispo. I also include an
" the course content and analytical framework, which will explain the
ignificance of the bicycle tour. The bicycle history tour, as a community-
ng project, proved to be a rewarding and effective way to have general
1dents pursue archival research, communicate their research and argument
:xamine critically the intersections of mobility, race, and historical memory
ediate and contemporary social landscape. Granting that our course was
¢ (keyed to San Luis Obispo), I believe that this sort of course design could
.at colleges and universities in diverse sites across the country.

ory

1y the bicycle? The idea came to me as I reflected upon my own
iving in Los Angeles without a car and during the bus strikes—this taught
t about the politics, culture, and history of mobility. One cannot help but
race and class stratifications mirrored through the city’s transportation
lanned spaces. It occurred to me that the bicycle offered students a
1alogy for understanding the relationship between mobility and power.
:ments of the last few decades—and from a century ago—offer invaluable
ycially constructed geographies. My inspirations for a student-hosted
were the bike events in automobile-dominated Los Angeles, including
azz, Critical Mass, and CicLAvia. These grassroots “movements about
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phenomenon of “red-lining” and racist housing covenants.'? These policies resulted in
an America that is even more segregated today than in the pre-Civil Rights era.” We
also looked at the mobilizations of World War II, from the movement of African-
Americans to the city and to the West, to Japanese-American internment
(euphemistically called “relocation” by the federal government), and to the reversal of
immigration exclusions from Asia during the Cold War.

We also focused on counter-movements that challenged the governance of
movement and space. For example, we looked at the history and the political and
cultural significance of Chicano lowriders. Cultural historian Denise Sandoval explains
the emergence of Chicano lowriders after the Second World War when working class
Chicanos, with technical skills gleaned from military service, co-opted surplus military
technology and cast-off automobile parts to build customized automobiles. As in the
largely Anglo-American hot-rod culture, lowriders refused the homogeneity of factory-
made cars and postwar suburbia but with a Chicano aesthetic and an emphasis not on
speed but on display. Ben Chappell’s work focuses on what he calls “spatial
govemmentahty ”” the way that space and the racialization of that space is policed. He

! “lers and cruising in the American Southwest transgress these
inging the barrio to the main street.'* Counter-movements also
s that emerged out of creatively contested spatial injustices. We
re of borderland communities. We studied the formation of
such as Chinatowns or Little Saigon in Westminster. Finally, we
12 unit on the movements against environmental racism. Majora
3 on greening the ghetto is short but provokes discussion, and it
documentary The Garden (2008) on the South Central Farmers’
largest urban community garden.'®

and Nancy A. Denton’s chapter, “The Construction of the Ghetto,” in
bridge: Harvard University Press, 1993), 17-59.

cartographer Bill Rankin’s map of Chicago by race (see

aphy.net/), programmer and designer Eric Fischer created a Flickr photostream
ties using 2000 U.S. census data. He has since created a new set of images
data. See http://www.flickr.com/photos/walkingsf/sets/72157626354149574/

Contestations: Lowriders and Urban Space,” in City & Society, 22:1 (2010),
ild also like to include an examination of Asian American youth import car
Soo Al Kwon's “Autoexoticizing: Asian American Youth and the Import Car
1 American Studies, 7:2 (2004), 1-26.

te TED lecture, “Greening the Ghetto,” was filimed February 2006.
majora_carter_s_tale of urban_renewal.html (accessed September 11, 2014).
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helped us design a route that would be easiest to negotiate on a bicycle, as well as
pointing out where and how to cross lanes.

The last major task I should mention was assuring university administrators that
potential liability was minimized by obtaining event insurance—it was the one task that
I had the most difficulty negotiating. Because a bicycle tour would bring students out
into the community, I had to go through the dean’s office and the university’s risk
management office. Risk management stated that the college would assume any
liability (but with a high deductible), and thus the dean’s office required that I obtain

" " surance in order to run the event. However, finding appropriate insurance
s was a challenge—the risk associated with a group bicycle ride is quite low,
> of the insurance policies were geared toward covering liability for sports
r bicycle races, at a very high cost, and would have required us to close the
automobile traffic. I had to reiterate that, for us, riding a bicycle as a part of
was a form of transportation— like walking or driving—and not a sport. The
7 of finding an appropriate policy reiterates this dominant perception in the
bicycles as toys and cycling as a sport. However, if one is diligent, as my
>nt’s administrator was, one can find the appropriate policy, which cost us less
0. This issue obviously should have been settled before the term began, but
ally resolved on a very stressful day before the event! Ilearned the hard way
tutional rules for how to use public spaces and how to move across
nalized spaces—all lessons that were, it turns out, apropos to the course and
aes of space, mobility, and power.

r

sspite the forecasts of rain, the tour drew about seventy cyclists and a handful
rs on a pleasant ride. (The rain held off, but in the future, I will not attempt a
tour project during the rainy season!) From the presentations on the
nent of the local Japanese American community during the Second World War
cussions of the sophisticated Chumash culture and science erased by Spanish
tion and the assimilation of German Jewish and Chinese merchants (versus
, students produced tour scripts that not only uncovered a rich history of
eoples that most tour participants were unaware of but they also explored the
of why historical amnesia persists. As one anonymous tour participant
«d in our post-event survey, “I was so impressed with all the presentations. I
rly liked the discussions that engaged with ‘dominant historical narratives’ and
neans to retell history from a multicultural perspective—including asking
types of questions. I think this was particularly strong in the Chumash
n and the Vigilance Committee.”
€ group covering the Vigilance Committee had organized their presentation
‘he two perspectives we found when looking at the Vigilance Committee™ that
ted in 1858 by Walter Murray—lawyer, eventual judge, newspaper founder,
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person to ride a bicycle is if it’s on an expensive road bike on a scenic back road for
exercise.” Turning a critical eye toward their experiences and communities, students
recognized how social distinctions and hierarchies are produced through everyday
movements, and can even be reworked through mass movements and the reimagining
of public spaces.

Conclusion: Community-Based Learning as High Reward Learning

A report by the Coalition for Community Schools on community-based learning
notes the benefits of place-based learning, which “uses the unique history, environment,
culture, and economy of a particular place to provide a context for learning. Student
work is directed towards community needs and interests, and community members
serve as resources and partners in every aspect of teaching and learning.”* The bike
tour project takes what students see as familiar or ordinary and turns it into a setting for
learning. It also extends the resources that students have available to them by drawing
upon the community members and local institutions. The project also makes them
accountable for what they learn because they know that they will have to produce a
quality product for the local community. As the Coalition report states, in community-
based learning projects, “learning goals connect personal involvement to public
purpose.”?!

With this greater responsibility also comes greater satisfaction. For the students
who directly participated in the tour, they felt a sense of accomplishment and relevancy
in their academic work. As one student tour guide, M.H., stated, “I was pleasantly
surprised to have an attentive crowd with genuine interest before me. They also
participated by asking questions afterward, and I was proud when my group knew the
answers. I treasure the opportunity the course provided to learn and become an expert
about little-known Japantown of San Luis Obispo. Now, I enjoy telling community
members about the community that once existed.” Another student, E.H., also
remarked on the satisfaction of producing knowledge and a new perspective on the
local community: “I enjoyed learning about the city that I have resided in for the last
4 years.... The most memorable part of this experience was being a part of expanding
the knowledge of the local residents and students of San Luis Obispo. Watching the
guests of the tour learn and ask questions about the information at each stop made me
feel that I was making a difference in the understanding of our city history. 1 also

PAtelia Melaville, Amy C. Berg, and Martin J. Blank, “Community-Based Learning: Engaging Students
for Success and Citizenship” (Washington, DC: Coalition for Community Schools, 2006), 8-9, online at
http://www.communityschools.org/assets/1/AssetManager/CBL_Book_1 27 _06.pdf.
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