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T. Mills Kelly. Teaching History in a Digital Age. Ann Arbor: University of
Michigan Press, 2013. Pp. 184. Hardcover, $70, Digital Version, Free; ISBN 978-
0-472-11878-6.

T. Mills Kelly’s book, Teaching History in a Digital Age, takes up an impossible
subject—how changes in technology, particularly digital technology, are transforming
the possibilities of how we teach our students history. We use the word “impossible”
because changes in digital technology make anything written in the field look dated by
the time it is published and almost obsolete by the time it comes to do a new edition.

Kelly avoids the problem of the speed of technological change by focusing on
new possibilities for students—particularly chances for students to actually “do” history
in class, rather than sit in class as passive recipients of the traditional history lecture.
Mills sums up his project, writing, “T am not arguing that students should be free to do
whatever they want, however they want—quite the contrary, in fact. I am, however,
arguing that by structuring learning opportunities that address fundamental historical
problems, and give students enough free rein to take ownership of their work, we open
ourselves (and them) up to the possibility that much more can happen in our courses
than the most basic forms of historical analysis.”

Kelly does a great job walking both current and prospective history teachers
through the use of digital technology in their classrooms. The chapters are nicely laid
out and easy to follow. The book breaks down the arguments for use of digital
technology without overloading readers with technical data. Instead the author presents
the information in an easy format for teachers with quick reference material on how to
incorporate digital technology in the classroom. Kelly also gives practical examples
and ways to teach that almost any teacher could use while also incorporating specific
examples in how to use technology. His book would be a great place to start in
compiling ways to incorporate digital technology and to learn why this is becoming an
important issue for history educators. His quick history on how education has changed
gives a compelling argument in the importance of the use of digital technology.

The book sets out an ambitious agenda, and Kelly presents a series of chapters
to flesh out the implications of his thesis. Kelly spends his first chapter laying out the
debate over what is meant by “historical thinking,” drawing on the last century of
research into the subject. After examining several definitions, he gives us his list of
fifteen key skills that define historical thinking, followed by the five questions that
students ask about any historical event (the final one is “is it on the exam?”).

Kelly then turns his attention to a chapter on searching the Internet. Inthe space
of one generation of historians, we have moved from a world where our students could
interact with very few historical sources (due to inaccessibility and languages) to an
explosion of available material. Kelly is not a snob for print sources, and accurately
points out that many fields have rich digital collections that overshadow those held in
print in most libraries. However, he presents a cautionary tale of the “Adolf Hitler
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Diana B. Turk, Laura J. Dull, Robert Cohen, and Michael R. Stoll. Teaching
Recent Global History: Dialogues among Historians, Social Studies Teachers, and
Students. New York: Routledge, 2014. Pp. 263. Paper, $46.95; ISBN 978-0-415-
89708-2.

Collaboration between historians, secondary teachers, and, at least indirectly,
their students has dominated recent efforts at professional development in history
education. Such efforts were at the center of Teaching American History grants,
continue to enrich the development and scoring of Advancement Placement exams, and
increasingly inform important scholarship on how to best teach and learn about the past.
Teaching Recent Global History: Dialogues among Historians, Social Studies
Teachers, and Students represents one of the more promising attempts to capture the
value of such collaboration within a text. With chapters on Africa, Asia, Latin
America, the Middle East, and the Soviet Union and Eastern Europe, the book provides
a model within each chapter that begins with an interview with a reputable historian of
the region followed by an essay authored by a teacher education specialist and multiple
secondary teachers. The teachers, despite sometimes stark differences in school
settings, grade levels, and teaching experience, attempt to translate the central issues
of the historian’s interview into curriculum and provide the reader with a sense of how
the instruction and assessment unfolded in their classroom. Often this includes samples
of student work and feedback from students as they grapple with both important
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| Assumed Identities: The Meaning of Race in the Atlantic World (2010) with
er Morris.
ir combined expertise in this field has created a readable book that is part of
vd Series in History and Culture. Inline with the goal of the publisher of this
book is designed to allow the student to become the ‘historian,” fusing
scondary and mostly primary excerpts. Included in this work is a primary
comprised of documents, letters, laws, constitutions, reflections, and
from both men and women of the era. Some of the authors range from the
nen and women, such as former slave Marie-Rose Masson to well-known
has Olympe de Gouges, Thomas Clarkson, Thomas Jefferson, and Napoleon
. The documents span from 1685, when the French issued a comprehensive
, to 1805 with the creation of the Haitian constitution. Moreover, the visual
slavery is revealed here as well, as there is an assortment of maps and images.
ook also includes several reference tools, such as chronology of events,
bliography, index, and a “Questions for Consideration” section.
ypical with this Bedford series, the book is divided into two parts, one for the
literature and the other for primary source readership. Part I, titled
lon: Revolution, Emancipation, and Independence,” provides an historical
if how the slave revolution came about in the late 1700s. The authors trace
aribbean became a significant spot of colonial dominance from the 1600s
varticularly for the French. The middle of this section gives the reader a
rerview of the revolution not only in Saint-Domingue but also in France,
1789, as links between the metropole and colony are strongly emphasized.
m ends with the note that this rebellion was the “first to win universal
r their society, and in doing so they became founders of a larger struggle
sery and racism” (40). What is particularly useful in this section is an index
stion of the major revolutionary figures and groups associated with this
aoment.
11, simply titled “The Documents,” includes a variety of excerpted primary
what makes this book stand out is that some of these are recently translated
from archives, usually not accessible to the undergraduate. For example,
ight read an account from Vincent Ogré, one of the wealthiest men of color
mmingue, who wrote a letter to the French governor of the colony urging him
t reforms and warning of impending unrest (75). This specific letter came
rchives Nationales in Paris. Overall, these letters, articles, commentaries,
ve the undergrad a nuanced view of this slave revolution.
nclusion, Slave Revolution in the Caribbean 1879-1804: A Brief History
ments offers students a very valuable and meaningful resource for
ing a lesser-known moment in slave history. Dubois and Garrigus also offer
























