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that follows seeks to make students active participants in the historical process. This
systematic method models for students the crafting of a thesis and the examination of
sources to support or challenge that thesis. The method emphasizes deliberative
discussion and historical thinking as the teacher and students consider the relationship
among sources and the ways in which sources can “talk” to each other.?

In the following approach to source analysis, one document serves as a central text
against which other sources are compared. The main document should represent the
heart of a historical issue or period, and it should articulate a position clearly. This
document is surrounded by other sources that support or challenge the position
articulated clearly by the original document. It is crucial that at least one of these
sources challenge the position outlined in the first source introduced to students.

As the teacher and students examine and discuss the sources assembled together,
they must address a central question. This question should be open-ended and invite
deliberation and interpretation of the sources. The design of the question emerges for
the historian during the planning stage as he or she establishes the intellectual direction
of the class sessions incorporating this model. The selection of the main document is,
by its very nature, an interpretative act. By identifying a key document and assembling
various other sources, the teacher is articulating a thesis and offering an interpretation
of the past. The central question must compel undergraduates to consider the content
promulgated in the sources and the ways of thinking made possible by the act of
interpretation. As the teacher and students work together to study, question, and
interpret the sources, students then take responsibility for investigating further and
identifying an additional source.

The additional source is a source selected by students that either supports or
challenges the position articulated in the first document. The inclusion of the additional
source is critical. Selecting this source compels students to utilize skills in historical
research and measures their ability to relate sources and the ideas in sources to one
another. By bringing their own source to the table and engaging in deliberations that
are historical in nature, students become equal participants in the process of historical
study. By weighing evidence and examining the extent to which their source supports
or challenges the source used by their professor, students learn valuable skills
pertaining to historical comprehension, analysis and interpretation, and issues-analysis
and decision-making. As they defend their selections and relate their source to the
original document, they are compelled to recognize the position of others and
acknowledge the interpretive nature of the past. I believe that it is especially crucial to
require students to turn to sources to support their positions when we ask them to

*For a complete description of the method, see Frederick D. Drake and Sarah Drake Brown, “A
Systematic Approach to Improve Students’ Historical Thinking,” The History Teacher, 36:4 (August
2003), 465-489; Frederick D. Drake and Lynn R. Nelson, Engagement in Teaching History: Theory and
Practices for Middle and Secondary Teachers, 2™ ed. (Upper Saddle River, NJ: Pearson, 2009), 138-
155.
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To what extent had the mission changed?

What effect might the words “mission accomplished” have on an audience?
How did President Bush define major combat operations?

What was Bush’s purpose when delivering the speech?

Why might Bush have referenced FDR, Truman, and Reagan?

What clues might the speech provide about Bush’s perception of leadership?
His perception of victory in war?

In what ways does Bush address the cost of war?

han asking students for their reaction today to President Bush’s speech, it is
to remind students to consider the reaction of television viewers in 2003.
undergraduates might recall the speech, most of them were between 9 and 13
d when Bush delivered the address.)'® After we arrive at a consensus about the
; of the speech at the time it was delivered and the reactions of the American
perhaps accomplished in one or two class sessions), it is time to move to a
:xamination of sources that both support and challenge the central idea
ied in the main document. The other sources listed above then can be used to
students in an examination of and ongoing dialogue about U.S. actions in Iraq.
ter working with students to analyze a text, I often next turn to an image or a

cartoon. In this case, Frank Cammuso’s May 4, 2003, political cartoon in the
e Post-Standard provides a way to begin an examination of some of the public

to Bush’s speech. For students who struggle with source analysis, it also
3 a quick reminder of some of the key points of the “Mission Accomplished”

I use President Bush’s March 17, 2003, Ultimatum to Saddam Hussein and a
entroundtable from the “Charlie Rose” program on PBS as the next sources we
.. Bush’sultimatum follows our reading of the “Mission Accomplished” speech
, when speaking on March 17, Bush outlined the United States’ mission in Iraq.
ech specifies why Bush is giving Saddam Hussein and his sons 48 hours to
3 country. In this speech, the President also charges permanent members of the
- Council in the United Nations as lacking resolve in regard to Iraq. This
shiftin U.S. foreign policy and the formation of what would become known as
1 Doctrine sets the stage for an examination of the role of a leader and how the
in public responds to different approaches to leadership. The roundtable on
: Rose” includes perspectives of journalists associated with the Washington
:w York Times, and International Herald Tribune. When using television
s, I find it useful to select specific segments from the program and to encourage

: speech was broadcast on television, it seems appropriate to have students watch the speech
»s have a textual copy in hand. Ihave wondered the extent to which student reactions to the
ght differ if they only read it rather than view it in its entirely.






A Systematic Use of Oral Histories 73

nplished” speech, they should begin to consider what sources they will bring to
ind relate to the main source. My approach to additional student sources (those
»s students bring to class to address the central question in support of or challenge
position articulated by the main source) varies depending on the group of
its with which I am working. Sometimes it is not necessary for me to provide
suggestions in regard to potential sources students might explore, and other times
mportant for me to provide specific lists of sources they might consider.
1ding again upon the particular group of students, it might be appropriate to pose
r questions for consideration in addition to those we have examined together. For
le, in this case, a question such as “What are the potential benefits of war?”
be useful. Sources addressing the goals of eliminating a tyrant, fostering
sracy, and attempting to stabilize a region would contribute to the overall
ration about our understandings of leadership and the cost of war.

usion

despite the contemporary nature of the content in the sources assembled for
sion, it is not my intent to utilize a controversial political issues (CPI) format."”
-, I seek to draw upon the discipline of history and to use contemporary sources
mote specific habits of mind and disciplinary thinking processes. Instead of
:undergraduates to judge whether or not the United States should have been in
r to evaluate whether or not the United States’ actions were justified (questions
ould have been more along the line of a CPI discussion), it was my intent to pose
tion that would invite deliberative discussion without asking students to choose
it the outset.

listorians often must grapple with the challenge of examining contemporary
and the establishment of policies without the benefit of the historiographic lens.
)s by utilizing the ways of thinking promoted by the discipline of history, merging
processes with a systematic analysis of sources that consists of collective
ries and perceptions of the recent past in the public mind and in the minds of
Juals who have spoken of their lived experiences, and drawing upon deliberative
ds of discussion, both teachers and students of history can engage in responsible
rse that promotes the measured thought vital to democratic life and a civil
V.

E. Hess has conducted extensive research on teachers’ use of discussion around controversial
lissues. Her valuable work contributes to promoting democratic discussions in social science
ms. While the approach advocated by the systematic method outlined in this essay is not in
with Hess’s ideas, it relies more on the disciplinary structure of history in source analysis than
°PI discussion. For more on CPL, see Diana E. Hess, Controversy in the Classroom: The

atic Power of Discussion (New York: Routledge, 2009).




