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TH ISSUES AND IMMIGRATION ON ELLIS ISLAND:
THE CASE OF CARMELA SATURNINO

Eric Martone
Mercy College

d been an immigrant at Ellis Island during 1892 to 1924, what would
fyou had been granted clearance to enter America while your daughter
was the situation faced by Carmela Caruso, whose daughter, Carmela
seen barred admittance to America on the grounds that the young girl
1e and contagious disease.” Through a document-based activity that
“documents, including photographs, students can explore the true case
irnino to learn about immigration on Ellis Island, connecting this case
- themes and issues in United States history and society." This activity
:nts to develop their skills analyzing primary source documents,
tten information, making inferences, and drawing conclusions.?

feature of this primary source activity is its focus on a single teenage
¢ always been of the opinion that people of the past are essentially the
ple of the present, I thought that if students examined the history of a
1 own age to explore issues in United States history, it would rouse in
egree of connection and empathy for the past.’> The perception that it
ents to imagine a situation from the point of view of someone else their
y enabling them to better relate with “characters” in a historical drama,
self. Historical trade fiction, which is a popular way to incorporate
the elementary level, often presents tales of the past from the point of

d in this activity, most of which have never been published before, were collected
tion in “Ellis Isiand and Immigration to America, 1892-1924,” a National
Humanities Landmarks of American History Workshop for Teachers, run by Save

The full text for the first document, the 1891 Immigration Act, can be found at:
{u/guides/USimmigration/1891 immigration_act.html. The documents relating to
ind other immigrants treated at the Ellis Island immigrant hospital can be found in
'ublic Health Service, General Immigration Files, and the General Records of the
r at the National Archives.

-eim, and Dave Neumann, “The State of K-12 History Teaching: Challenges to
ctives on History, 50:5 (2012), 25; Chauncey Monte-Sano, “Beyond Reading
Summary: Learning to Read and Write in History by Focusing on Evidence,

srpretation,” Curriculum Inguiry, 41 (2011), 212-248.

stuart Foster, Sean Maley, Tom Anderson, and James Mortis, “Why People in the
Did: An Exploratory Study in Historical Empathy,” International Journal in Social
}), 8-14; Peter Lee and Rosalyn Ashby, “Empathy, Perspective Taking and Rational
Historical Empathy and Perspective Taking in the Social Studies, eds., O.L. Davis,
1d Stuart Foster (Lanham, MD: Rowman and Littlefield, 2001), 199-222.






Health Issues and Immigration on Ellis Island 5
ives

of this lesson, students should be able to

f the reasons behind U.S. immigration policy in the early twentieth

> effects U.S. immigration policy had on potential immigrants;
ydraw conclusions about some of the effects U.S. immigration policy
Jnited States;

bilities to read, analyze, and interpret primary source documents;
ns and inferences from primary source documents.

m Themes

1ity and Change

s and Environment
iroups and Institutions
rity and Governance
nd Practices

ch this Lesson

ent-based activity should be used within a larger unit on immigration
ites during the late nineteenth and early twentieth centuries to
1t and further develop students’ ability to read and analyze primary
. You should make copies of the document activity sheets (located
irticle) for each student. These document activity sheets, ready for
itain the background information necessary for the students to draw
terpretations from the documents, the documents themselves, and a
to guide the students in reading and analyzing the documents.

t also wish to incorporate the Ellis Island website
land.org/) into the lesson, before or during the suggested activity.
s passenger search feature, you or the students can look up the ship
r Carmela Saturnino (she is listed as Carmela Saturnini). There is
whether her last name was “Saturnino” or “Saturnini”—U.S. official
ily use both spellings. She lived in Benevento, Italy, departed from
1at Ellis Island with her mother and siblings on December 16, 1916,
ve Verdi. Both a copy of the original ship manifest and a photograph
rde are available through the passenger search. If you decide to use
t is important to note that while Saturnino’s siblings are identified as






Health Issues and Immigration on Ellis Island 7
he Lesson

endthe lesson, you might have students look at additional documents based
Jes and immigration policy from this period to demonstrate to students that
‘armela Saturnino was not an isolated incident, but rather one example of
sue. Another extension activity is to explore what actually happened to
vhose admittance to the U.S. was rejected. Shipping companies were held
sventually for the return voyage of the rejected immigrants who secured
1eir vessels. A lesson could be constructed using the following questions:
juences do you think this policy had on shipping companies’ willingness to
ial immigrants to the U.S.? In effect, who became responsible for
immigrants? Are there any similarities today?

ymy eight years as a high school teacher, this was one of the most effective
ce activities I ever used. I taught this activity to three classes per year for
ach time, my students responded well to the focus on one teenager’s ordeal
piecing together her story from documentary fragments. I taught in an
district in the Northeast, where roughly 1/3 of my students had ancestors
hrough Ellis Island, which was also within field trip distance. For another
its, however, the immigration experience was much more immediate. I
rincorporated activities within my unit on early nineteenth- and twentieth-
gration that connected past immigration to the present, using contemporary

enhance historical understanding. While students might proclaim a
r learning about the present, contemporary examples alone do not help
elop historical (or long-term) thinking skills; they must be used in
with activities like this one.

EEEE T

s and Immigration on Ellis Island: The Case of Carmela Saturnino

Information: On December 16, 1916, Carmela Saturnino arrived at Ellis
1er mother Carmela Caruso (married Italian women kept their maiden
blings aboard the Giuseppe Verdi. They, like many other immigrants, left
1d to seek new lives in America. Between 1892 and 1954, twelve million
ntered the United States through the federal government’s processing
s Island, most between 1892 and 1924. This unprecedented influx, part












USING MUSIC TO TEACH LATIN AMERICAN
(AND WORLD) HISTORY

Daisy V. Dominguez
The City College of New York, CUNY

As a student of Latin American Studies and as a librarian, I have discovered that
s the preferred audiovisual teaching tool. Music did not feature in the classes I
moreover, in discussions with librarians, I have found that those interested in
visual materials typically focus on film."! This void has long been a curiosity to me
se I knew, even as a child, how the music of artists like Ruben Blades, Silvio
guez, and Mercedes Sosa could help bring Latin American history to life. Long
3 I opened up my first Latin American Studies text as an undergraduate, I learned

the disappearances and murder of dissidents in Latin America by listening to

s’ song Desapariciones (Disappearances). And his song Tiburon (Shark) helped
flect on how the United States is perceived in Latin America. These musical tales
d my interest and would later reinforce what I learned in class.

Teachers in other areas of history have documented how effectively they have
nusic as a fun, immersive, and memorable way to introduce and discuss topics and
pts.? As the librarian for Latin American Studies and Spanish and Portuguese
ture at the City College of New York (CCNY), I became curious about whether
y in these subject areas incorporate music into their instruction. I conducted two
: surveys on the use of Latin American music in college-level instruction in 2008
10. Ishared survey links with faculty at CCNY and on the H-LATAM listserv,

is devoted to Latin American History,’ as well as on Facebook and Twitter. What
s is a discussion of songs that survey respondents and I recommend for teaching
alar themes and events in Latin American history.*

:nous People in Latin America

The Otavalo Indian group Nanda Mafiachi’s spoken word song La Gran Marcha
rreat March) can easily be used to discuss the treatment of indigenous peoples,

a lot has been written on Latin American, Caribbean, and Latino music, not as much is written on
is implemented in the classroom.

M. Binkiewicz, “Tunes of the Times: Historical Songs as Pedagogy for Recent U.S. History,”
story Teacher, 39 (August 2006), 515-516.

"AM is a great and practical resource for faculty looking for recommendations on texts, films,
1gs for use in classroom instruction.

1dents’ names appear only if they were provided, and with permission.






Using Music to Teach Latin (and World) History 13

ty and an imposed religion, but also alludes to interethnic tensions
3.5 The lyrics read:

gh the child (Jesus) was born a little white one, we all amount
. We have no fear of the big white one ... Tonight we’ll all be
Let’s go, Guinean blacks, to the little manger by ourselves.
1e Angolan blacks go because they’re all ugly blacks. We want
» see only polished and handsome blacks....”

is impressive for the themes it combines. Africans both lament and
istinctiveness in a white-dominated society, but they make reference
ideal of brotherly love as a way to level the playing field. If they are
:d on this tenet, through performance, they can undergo a temporary
whites, or criollos. This reference could be used to introduce the
in Latin America, which has historically not been contingent on
ut on other factors, such as social class, legal status, and even clothing.
striking because it alludes to the heterogeneity of Black culture, even
period of Contact, when people could more easily trace their ancestry
groups in Africa. The act of positioning one’s ethnic group against
a better position in a white dominated culture can work as a segue for
agency, social mobility, and distinctions between slavery in areas
English and the Spanish or Portuguese.
ausician Jorge Ben’s song Zumbi, in homage to the famed quilombo
t Zumbi of Palmares,® is recommended for classes discussing Africans
sonomies. Quilombos, or maroon communities, were made up of
1 Brazil, and Palmares was likely the most famous. Indeed, another
Gilberto Gil’s song Quilombos as an “example of the present-day
inding the quilombo of Palmares.” The song Zumbi begins with a list
ies that the slaves, now being sold at auction, come from. The song
rruities of the slave system: a princess and her subjects being sold next
te” reaped by “black hands” that would not benefit from the profits.
injustice, the chorus sings “I want to see, I want to see, I want to see”
‘What will happen when Zumbi arrives / Zumbi is the lord of war ...

“hristmas Music of Colonial Latin America,” SAVAF, http://www.savae.org/
| February 8, 2014).

slation.

of Palmares (1655-1695),” in Encyclopedia of the African Diaspora: Origins,
Iture, Volume 3, ed., Carole Boyce Davies (Santa Barbara, CA: ABC-CLIO, 2008),
‘tual Reference Library (accessed February 14, 2012).
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1980 by a government backed right-wing death squad.'® The song is surprisingly upbeat
considering that it deals with a murder until you hear the closing message: Romero’s
death will not be in vain for he represents Central America’s and, more widely, Latin
America’s plight out of violence and corruption:

But the bells ring again for Father Anthony and his altar boy Andrew
The bells ring / the earth will shake

The bells ring / for America ...

The bells ring / Oh Our Lady Virgin

The bells ring / who will save us now? ...
The Central American bells ring

The bells ring / for my sister land ...

The bells ring / to celebrate

The bells ring / our liberty

The bells ring / because a united people
The bells ring / will never be defeated ...
The bells ring / for a good priest

The bells ring / Arulfo Romero ...

The bells ring / of liberty

The bells ring / for America

The song is also unique because it refers to a member of the Church in a positive way
and therefore can be used to discuss Catholic activism in El Salvador specifically'' and
the influence of Liberation Theology in Latin America more broadly.

For this category, survey participants most frequently reference Victor Jara,
whose name is synonymous with nueva cancidn, a genre that revived traditional folk
music in 1960s Chile and featured indigenous instruments with modern lyrics.” This
genre is closely associated with grassroots movements: For instance, it was popular
among supporters of the Chilean socialist president Salvador Allende. With the spread
of military dictatorships beyond Chile, however, censors banned nueva cancion and

“The 2011 Annual Register: World Events 2010, “El Salvador President’s Speech on Anniversary of
Murder of Archbishop Romero,” http://ccny-proxyl.libr.ccny.cuny.edu/login?url=
http://www.credoreference.com/entry/pqar/el_salvador_president_s_speech_on_anniversary of murder_
of_archbishop_romero (accessed January 2, 2013).

"Ralph Lee Woodward, Jr., “El Salvador,” Encyclopedia of Latin American History and Culture, eds.,
Jay Kinsbruner and Erick D. Langer, 2™ ed., Vol. 3 (Detroit: Charles Scribner’s Sons, 2008), 88-97.
Gale Virtual Reference Library, Web (accessed September 26, 2012).

2Jane Tumas-Serna, “The ‘Nueva Cancién’ Movement and its Mass-Mediated Performance Context,”
Latin American Music Review, 13, no. 2 (1992), 146-147.
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Immigration, Diaspora & Exile

The nortefio band Tigres del Norte was very popular among survey respondents.
This group’s repertoire lends itselfto an engaging discussion on the complexities of the
immigration issue. Tres veces mojado (Wet Three Times), for example, deals with the
plight of undocumented immigrants, and more specifically those Central Americans
who, unlike Mexicans, must cross three national boundaries to get to the United States.
This comparison could be used to segue into a discussion on relationships among Latin
Americans of different nationalities. While those exposed to U.S. media are
accustomed to hearing about Mexicans being detained by Americans, Central
Americans are both helped by Mexican immigrants and coyotes but also must fend off
Mexican authorities. Jaula de Oro (Golden Cage) deals with the paradox of
undocumented immigration, which brings material wealth but leaves immigrants feeling
a sense of loss for their mother country and alienation from children who feel more
American than Mexican. In the song, a father asks (in Spanish), “Son, would you like
us to go back to Mexico?” The son replies (in English), “What you talkin’ about dad?
I don’t wanna go back to Mexico. No way, dad.” The father continues, “My kids don’t
speak to me. They have learned another language. They have forgotten Spanish. They
think like Americans. They deny they are Mexican although they have my color.” The
song Somos mas americanos (We are More American) reframes the debate over illegal
immigration from a Mexican perspective:

I want to remind the gringo. I didn’t cross the border.
The border crossed me. America was born free. Man
divided it. They painted the line so that I would have to
jump it and now call me an invader ... They took eight
states away from us. Who here is the invader? ... And if
we count by century, even though it hurts our neighbor
[to admit it], we are more American than all the gringos.

Faculty cited Cateano Veloso’s song London, London when teaching about exile
and this song is an interesting counterpoint to the Tigres del Norte songs about the
plight of Latin American immigrants in the United States. Veloso, who went into exile
in London in the late 1960s, sings not of a hostile host city, but a peaceful London with
friendly policemen. The chorus “While my eyes go looking for flying saucers in the
sky” seems to be a reference to the strangeness of being in such a peaceful, free place
with friendly authority figures.

How to Find More Songs

Survey respondents suggested many other musicians, often without naming
specific songs or to what end these songs were used in class. While the H-LATAM
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.ement exists about the nature of that training.” Some programs do a lot to
> their students, others do very little. However, even in universities that
lon TA training, exactly what and how much they will receive varies by
nent.! Though significantly different, programs do seem to have one central
Wdity: To varying degrees, all of the programs that focus on helping graduate
s become effective teachers seem to rely on mentoring graduate students by
ual faculty members.® Howard University offers a mentor program in which
te students shadow a faculty member. The University of Minnesota’s Preparing
Faculty offers a “Practicum for Instructors in Higher Education” that centers on
: students create “a mentor relationship with faculty at any of the member
ions of Minnesota’s PFF cluster.” This mentor is charged with providing three
g opportunities and “exposing the student to the rich array of faculty roles and
sibilities outside of the classroom in addition to the classroom experience.”"
{ence, even for those institutions with centralized training programs, the crux of
preparation rests on students having time with an individual mentor. Yet, like
. Gorovoitz, I “remain dissatisfied with what individual faculty are doing with
wn assistants—as if this centrally provided training freed them of their
sibilities as mentors.”'! The central problem is this: More attention needs to be
o the mentoring relationship between a faculty member and a TA. Even in
ns that have centralized TA training, mentoring faculty tend to believe that the
;ity of training needed to equip TAs to be successful teachers will be (or should
sen) done by someone else. In fact, the mentoring relationship remains the
le in a TA’s teaching preparation.

", “Educator or Historian?”

Bartlett, “The First Thing About Teaching,” The Chronicle of Higher Education, September
, http://chronicle.com/article/The-First-Thing-About-Teaching/30437/ (accessed May 10,

1¢ S. Mangan, “Colleges Expand Efforts to Help Teaching Assistants Learn to Teach,” The
‘e of Higher Education, March 4, 1992, http://chronicle.com/article/Colleges-Expand-Efforts-
/ (accessed May 11, 2013).

Rayson, Edward L. Farmer, and Robert Frame, “Preparing Future Faculty: Teaching the
c Life,” Perspectives, January 1999, http://www.historians.org/perspectives/issues/1995/9901/
>.CFM (accessed May 10, 2013).

Gorovitz, “Mentoring Teaching Assistants,” Inside Higher Ed, January 7, 2011,
rw.insidehighered.com/advice/2011/011/07/gorovitz_on_mentoring_teaching _assistants
1 May 10, 2013).
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stly disagree, and strongly disagree” around the room. He then asked a series of
srpretation questions in which the students moved to the various corners in response.
dents then justified their positions. Ultimately, this TA’s discussion helped students
ik about evidence and its use as support. Thus, by being fully invested in the course,
TA becomes an active participant in the process of teaching critical thinking, while
he same time learning a variety of strategies to convey content. In this way all
gnments—informal class activities and formal at-home assignments—build towards
sing students develop their own unique interpretations about the past, grounded on
nd evidence.

1ding Discussions in a Supportive Environment

Early in the semester the TA and I address the individual TA’s strengths and
knesses in classroom settings so that we can tailor the experience to attend to both.
: of the first goals we make is for the TA to gain confidence and sufficient
erience to lead full-class activities such as lecture and discussion. As a direct
)llary, the TA also needs to practice “reading” a class to be able to tailor discussion
1eet the needs of a class. In our discussion of individual goals, for example, many
» express nervousness and apprehension with regards to standing before students.
: TA commanded content and performed admirably with small groups of students,
he felt paralyzed by the idea of addressing the full class. He needed more
ortunity to practice full-class engagement. Thus, in his case, I had him take
onsibility of some fuli-class discussions earlier in the semester than I might do with
r TAs. This immersion approach allowed him to face his fears early so that he
d move past the paralysis.

Leading discussions of short films (roughly 30-45 minutes) is another relatively
le way for a TA to engage a class. Ihave the TA lead a thirty-minute film created
he American Social History Project, “Daughters of Free Men,” on the Lowell
3. One significant fear for most of my TAs is “what do I do when I ask a question
no one responds?” To help students evaluate the film critically, I ask them to
plete a worksheet of guided questions. These questions also help prepare students
he TA-led discussion that follows. The TA’s discussion then connects to previously
med reading and class lectures by asking questions such as “How did the film’s
ction of life in Lowell compare with the documents in Benita Eislers’s The Lowell
ring?”'e

more information about Daughters of Free Men or for ordering information, see
/ashp.cuny.edu/ashp-documentaries/daughters-of-free-men/.

ita Eisler, ed., The Lowell Offering: Writing by New England Mill Women 1840-1845 (New York:
. Norton and Company, 1997).
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nintentionally. Thus, rather than regard these incidents as an offense against the
istructor, I advise my TAs to view these as teachable moments. For most cases, TAs
1l students into their offices and explain to them again the rules of writing and how to
icorporate citations. The student incurs a point deduction and fixes the error before
'submitting the essay. However, occasionally an instance of plagiarism will arise that
early is not unintentional. In these situations [ work with my TA to brainstorm
yproaches. For example, at the end of one semester, my TA received two essays in
hich 85 percent of the material in one paper appeared in another. The TA and I
tived at the following strategy: The TA called both students to his office and showed
>th students their papers with copied sections highlighted. He gave them a choice:
slit the grade or do it over, arguing a different position. We surmised what most likely
id happened. The one student, who was in the top ten percent of his class, had allowed
s fellow athlete to “see what I did” during study hall. In the end, the students chose
split the grade—but both young men learned valuable lessons. More importantly for
e TA, however, by my working with the TA to formulate a strategy to follow, rather
an simply handling the issue myself, I helped prepare him for possible future issues.

[ini-Teaches

In my survey classes, I employ a series of debates, such as “Was the American

svolution a true revolution?” Having a TA lead this group of assignments enables him
her to gain experience teaching critical thinking skills in addition to the content,

aile at the same time reinforcing general leadership skills (i.e., giving directions,
plaining expectations, managing groups, ensuring quality data, etc.). All students
rticipate in one of four or five debates during the course of the semester, depending
tthe size of the class. The TA is responsible for leading pre-debate meetings, usually
1d outside of class time, which help students prepare for the debates. These meetings
ually are his or her first “mini-teaches.”

For this assignment the TA meets each side individually and thus has the
portunity to offer concerted instruction to a small group of students. The TA explains
w the debate will be conducted and introduces grading criteria as based on my rubric.
uch more importantly, the TA helps students realize they need to do significantly
>re than just prove a fact, such as that “Shays’ Rebellion happened.” They must use
ta to prove their thesis, which might look like this: “Shays’ Rebellion shows that some
ople were left out of the legacy of revolution. The Shayites were taxed, without their
nsent, and found their farms being seized by a new American elite. This suggests that
stead of a radical change, the revolution simply resulted in a changing of the guard.”
& TA challenges each student to answer the question of significance for each of his
her three points. Hence, the nature of mini-teaches allows us to focus on one of the
iin goals of the survey, which is strengthening critical thinking skills.
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Conclusion

We need to conceive of the teaching assistantship more like an intensive
independent study whose final exam comes in the TA’s own (not too distant) classroom
and less like cheap (should-have-been-trained-by-someone-else) labor. With this
mindset, we should create activities and lessons tailored to addressing their strengths
and weaknesses and building towards their becoming capable colleagues. One of the
larger hurdies facing the professor as mentor is the lack of ability (or lack of desire) to
relinquish some control to a TA. However, for the sake of our graduate students, we
have to “get over ourselves.” Before having a class of their own, they need
opportunities to experiment with different teaching styles and pedagogical approaches.
They need to see that we too can make mistakes and sometimes deal with issues that
flummox us. They need to observe how we deal with balancing the demands of
teaching, research, and service, how we deal with difficult students, and how we deal
with failing (or missing) technology. They need us to share with them our past
successes and failures. They need us to ask them hypothetical “how would you respond
in a given situation” questions—such as when a young freshman told me she wanted
Canadian bacon in the middle of my lecture—so they are somewhat prepared to respond
should the need arise. Training TAs takes considerable time and, more importantly,
patience. They are going to make mistakes; they are going to do things differently than
their mentor might. How much better to do so when they have access to a mentor—
someone to answer their questions, help them find solutions, and give direction.
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By June 6, 1820, the eighty-year-old Greene had submitted the necessary
inventory of his possessions and never lost his pension. His property consisted of, he
said, “One acre of land in Cranston [Rhode Island], and a very old house thereon, 4
chairs very old, some knives and forks and 1 table.” Further, he was “so old as to be
unable to work.”™ He was twice widowed and had no children to help support him. He
died at the age of 86 in September 1826.

Cato Greene’s fascinating pension application is contained within the holdings
of the National Archives. In addition to describing his property, his 1820 affidavit also
provides biographical detail of his life in Africa and subsequent enslay~-~~=* 77~ -+-+-2
that “he was a native of Guinea [in west Africa] and brought to this co
a slave” in Rhode Island. He was enslaved by William Greene, go
Island from 1778 to 1786. After years of enslavement, Cato Greenc
regarding his motivation for enlisting in the Continental Army. Du
stated, “he enlisted to obtain his freedom.”

Since Greene was enslaved, enlisting became an option only
Island General Assembly passed a slave enlistment law in February 17
Throughout the Revolution, there had been significant disagreements a
regarding the enlistment of free blacks or slaves. For example, R
excluded blacks from service prior to the February 1778 law. He
manpower needs briefly overcame this bias.” Rhode Island, due to Br
of Newport and a large portion of the rest of the state, coul
congressionally-assigned enlistment quota. For a majority of the Rhod
Assembly, allowing slaves to serve as soldiers seemed to offer a solt
enlistment law stated, “Whereas, for the preservation of the rights an
United States, it is necessary that the whole powers of government shor
recruiting Continental battalions ... [i]t is voted and resolved, that ev
negro, mulatto, or Indian man slave in this state, may enlist ... to s

¥(...continued)
P6FDAAAAIAAJ&dg=%22Military+Pension+Legislation%22&printsec=frontcoverd
ots=64NB10xJUe&sig=gkioVACgY-p2qWqod5FdgBtGCfl@sa=X&oi=book_resulté
result. Cited in Will Graves, “Pension Acts: An Overview of Revolutionary War Pens
Land Legislation and the Southern Campaign Pension Transcription Project” at http:/;
revwar-pension-acts.htm.

3See “Pension Affidavit of Cato Greene, 06/06/1820,” http://research.archives.gov/des
“Ibid.

SMichael Lee Lanning, African Americans in the Revolutionary War (New York: Cita
73-81.
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“Person of the Century” for his “humane leadership during one of the nation’s most
troubled times.”"! In the same year, another memorial was placed on the capital ground
of Colorado as “a remembrance of Governor Carr and Those Americans Who Passed
through the Gates of Amache ... to secure the blessing of liberty.”'> This was under the
joint auspices of the Colorado Bar Association and the Japanese American community.

More recently, in 2008, the Colorado General Assembly designated a major
north-south highway “Ralph Carr Memorial Highway” (U.S. 285 over the symbolic,
10,000-foot Kenosha Pass, all the way into New Mexico).”® Further, in the fall of 2009,
the Denver City Council voted “for the preservation of the home of former Governor
Ralph Carr.”** Significant, likewise, was the dedication in May 2013 of the new Ralph
L. Carr Judicial Center in Denver, “as a Symbol of the Rule of Law.”"?

Thus, the thoughts and deeds of this remarkable man of integrity and courage live
on to inspire and instruct, making Ralph Lawrence Carr somebody every American
should know.

"Hosokawa (2005), 99.
Zhttp://www.colorado.gov (Colorado Capitol Art—Grounds, Memorial Pods—South Pod, No. 116).
Bhttp://www.Coloradocapitoljournal.blogslot.com/2008/03/us-highway.

YChristopher N. Osher, “Denver backs preservation of Gov. Carr’s former home,” Denver Post,
September 29, 2009.

Dan Cordova, “A Symbol of the Rule of Law: The Ralph L. Carr Colorado Judicial Center
Consolidates the Judicial Department into a Single Iconic Building,” http://www.aallnet.org/main-~
menu/Publications/Spectrum/Archives/Vol-17/No-7/colorafo.pdf.




































































